LINKING ASSESSMENT METHODS 

TO ASSESSMENT STRATEGIES
Taken from:  Effective Assessment and Evaluation Classroom Practices
	METHOD
	WRITE
(Paper / Pencil)
	SAY
(Personal Communication)
	DO

(Performance Assessment)

	Consider …
	· A good choice for focusing on mastery of basics of knowledge

· Selected Response:  efficient for assessing the level of a student’s knowledge of information, some concepts and some skills

· Constructed Response:  an excellent means of assessing information and some skills

· Allows for assessing basic critical / creative thinking skills, inquiry skills

· Allows for written description of problem solving solutions

· Allows for clarity of thought and expressions in written form

· Not the preferred method to get at ‘authentic’ and ‘outside the school’ contexts
	· Knowledge / Understanding can be assessed by asking probing questions

· Allows for evaluation of depth of understanding but may be time consuming

· Allows for more in-depth questioning

· Encourages students to explain their reasoning

· Allows for oral as well as written communication

· Allows for alternative assessment
	· Can determine a student’s understanding of relationships among concepts in all four categories

· Allows for teachers evaluation of complex critical / creative and inquiry skills

· Many of the performance tasks allow for communication in all forms (i.e., written, oral, and visual)

· Preferred method for authentic or simulated real world performance
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3.1
SAMPLE STRATEGIES







3.2
ASSESSMENT TOOLS
Assessment tools are what the teacher will use to assess / evaluate the evidence.  The tool should provide a clear picture of what the learning should look like (e.g., criteria and indicators).  The following pages provide more details of various assessment tools.

	TOOL NAME
	WHAT IS IT?
	WHEN IS IT USED?
	WHAT DOES IT LOOK LIKE?
	WHY IS IT USED?

	Anecdotal

Record


	· a short, written narrative which describes both student behaviour and the context in which it has occurred

· a description which is related to observed behaviours and are often used to supplement data gathered from other assessment strategies
	· to provide an ongoing record or written observations of individual student progress
· to provide a rich portrait of student performance in concise language, of what has actually occurred

· to interpret student achievement after multiple observations over time

· to record information accurately and objectively during an event (or soon after)

· to record observations related to planned and specific goals, which are considered important

· during activities with all or some students

· on an ongoing basis
	May take a variety of forms including:
· a record of brief comments on a student

· a record of comments on a PDA – personal data assistant which can then be transferred directly to a class computer
· an open-faced file folder with vertical and horizontal grid lines

· a grid or sheet with comments on sticky notes placed in the appropriate cell(s)

· a record of comments on the reverse of student’s assessment record page in teacher assessment binder

· a legal file folder containing index cards for each student in a flipchart format 
	· to make observations which often cannot easily be obtained using other assessment strategies
· to provide a rich portrait of individual student achievement

· to collect written evidence of student progress, interests, strengths, and areas of needs

· to build an ongoing information file on each student

· to serve as the main assessment tool for primary students
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	TOOL NAME
	WHAT IS IT?
	WHEN IS IT USED?
	WHAT DOES IT LOOK LIKE?
	WHY IS IT USED?

	Checklist


	An assessment instrument that provides:

· a record of the presence of absence of an expected concept, skill, process, attitude

· a list of criteria to be looked for and assessed in the completion of a task

· a teacher-made list based on content and/ or processes related to knowledge, skills, and/or attitudes
	· to judge the process or product when it can be assessed as correct or incorrect; present or absent; adequate or inadequate
	· a list of key attributes of good performance to be assessed
· a descriptor that is preceded or followed by a space or entry 
	· to provide a quick, and useful form of assessing a large number of criteria
· to provide a list of key attributes of good performance

· to indicate if something has occurred or not occurred

	TOOL NAME
	WHAT IS IT?
	WHEN IS IT USED?
	WHAT DOES IT LOOK LIKE?
	WHY IS IT USED?

	Rubric


	A chart containing:

· a description of clear performance criteria for each level based on clear, criterion-referenced standards

· a range of levels of quality used to assess student work

· a scale which uses brief statements based on criteria to describe the levels of achievement of a process, product, and/or performance
	· to assess all types of tasks/activities

· to assess achievement tasks holistically and analytically

· to clearly communicate student performance

· to assess complex tasks

· to measure student achievement following a set of clear guidelines
	 A table or chart that provides:

· a format which follows the achievement chart

· a clear link between one or more categories of the achievement chart

· a connection to the qualifiers from the achievement chart 

· a list of clear concise criteria

· a brief description of each level of achievement
	· to guide student learning

· to promote reliability in assessment

· to enhance the efficient use of teacher time

· to outline criteria clearly

· to provide more informative feedback about strengths, weaknesses and next steps

· to ensure accountability for student achievement of expectations
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	TOOL NAME
	WHAT IS IT?
	WHEN IS IT USED?
	WHAT DOES IT LOOK LIKE?
	WHY IS IT USED?

	Rating Scale


	· a tool for assessing performance on a several-point scale, ranging from low to high, which may have as few as 3 points or as many as 10 points
	· to record the frequency or even the degree to which a student exhibits a characteristic

· to describe performance along a continuum

· to record the range of student achievement in relation to specific behaviours
	·  a list of statements that can be used to rank, describe, or identify criteria

· a numbered or bulleted list of key attributes of good performance to be assessed

· a set of criteria, which allow the teacher to judge performance, product, attitude and/or behaviour along a continuum
	· to assess a single performance 

· to judge the quality of a performance 

· to provide diagnostic information

· to assess the extent to which specific facts, skills, attitudes, and/or behaviours are observed in a student’s work or performance
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OBSERVATION GUIDE
Subject: _____________________________________________________


Date: ____________________

	Student:
	Student:
	Student:
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3.6
SUBJECT / STRAND: ____________________________
DATE: ____________________

EXPECTATIONS: ____________________________________________________________
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READING OBSERVATION CHECKLIST

	Student Name:  ___________________________________________________________

( + consistently
( usually
( - sometimes 
(() rarely



	BEHAVIOUR
	
	COMMENTS

	Talks about favourite books and authors
	
	

	Engages in a wide range of independent reading
	
	

	Selects reading as a choice activity
	
	

	Sets a purpose for reading
	
	

	Makes reasonable predictions based on title, pictures/context
	
	

	Uses personal experience and text information to make supported inferences
	
	

	Answers a range of questions about text
	
	

	Makes miscues that make sense and sound right in relation to the text
	
	

	Identifies high-frequency words automatically
	
	

	Reads fluently and at an appropriate pace
	
	

	Self-corrects on the basis of meaning and visual cues
	
	

	Reads with expression and appropriate intonation
	
	

	Knows which comprehension strategies he/she was able to use
	
	


Taken from:  A Guide to Effective Literacy Instruction Grades 4 to 6, Volume 2, Assessment
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  COMPREHENSION STRATEGIES CHECKLIST FOR A READING CONFERENCE

How to Use This Checklist:  The teacher observes a student’s responses to the text during a reading conference.  After discussion with the student, the teacher places a checkmark in the box that most closely represents his or her assessment of the student’s use of each comprehension strategy listed.  For ESL/ELD students and students with an IEP, it is important to consider the student’s linguistic proficiency and/or the information contained within the IEP when completing this assessment tool and considering appropriate programming needs.

	Reading Conference

Student Name: _______________________________
Grade: ____
Date: __________



	THE PROFICIENT READER
	MET
	NOT YET MET

	Demonstrates awareness that
· making meaning is the goal of reading

· reading is an active process
	
	

	Demonstrates that he or she

· thinks about the topic before reading

· establishes a goal for reading

· considers the difficulty, author, topic, genre, and form when selecting text
	
	

	Demonstrates his or her ability to
· draw inferences

· make connections

· visualize

· ask questions
	
	

	Demonstrates awareness of
· the organizational structures of various text forms

· how to identify relevant information
	
	

	Demonstrates the ability to
· self-correct

· use strategies such as examining the context, note-taking, marking the text, rereading, and using a dictionary
	
	

	Indicates an interest in reading
· to discover something new

· for enjoyment
	
	

	Demonstrates an understanding that
· reading adds value to one’s life
	
	


Taken from:  A Guide to Effective Literacy Instruction Grades 4 to 6, Volume 2, Assessment
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CHECKLIST FOR PERSUASIVE TEXTS

You can use this checklist to assess each student’s understanding of and ability to write persuasive texts throughout the year (including pre-assessment).  You can use different coloured pens to show the student’s progress.

NAME: __________________________
TITLE: ________________
DATE: ___________

	SKILLS AND FEATURES
	COMMENTS
	RATING

	
	
	Strong
	Developing
	Limited

	PLANNING
	
	
	
	

	· Gathers information
	
	
	
	

	· Has a purpose (e.g., to persuade the reader of his or her point of view)
	
	
	
	

	DRAFTING
	
	
	
	

	· Stays on topic
	
	
	
	

	· Includes an opening statement that states a personal view (e.g., I think we should all have a weekly allowance) or request (e.g., Please give me a puppy for my birthday)
	
	
	
	

	· Gives reasons for the opinion or request
	
	
	
	

	· Uses facts and opinions
	
	
	
	

	· Includes a concluding statement about the topic
	
	
	
	

	· Uses the first person
	
	
	
	

	REVISING
	
	
	
	

	· Rereads
	
	
	
	

	· Adds, deletes, and changes ideas
	
	
	
	

	· Makes sure ideas are clear and expressed in sentences
	
	
	
	

	EDITING
	
	
	
	

	· Uses a simple editing checklist
	
	
	
	

	· Corrects spelling
	
	
	
	

	· Checks punctuation and capitalization
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	WRITING CONFERENCE SHEET

Name: ______________________________________
Date: _____________________

Type of Writing: ____________________________________________________________

(expressive, transactional, poetic)

Subject of Writing: _________________________________________________________

Type of Conference: _______________________________________________________




(choosing a topic, storytelling, drafting, revising, editing, publishing)

Issues Discussed: ___________________________________________________________
_________________________________________________________________

Follow-up: __________________________________________________________________
_________________________________________________________________

____________________________________________________________________________


	WRITING CONFERENCE SHEET

Name: ______________________________________
Date: _____________________

Type of Writing: ____________________________________________________________

(expressive, transactional, poetic)

Subject of Writing: _________________________________________________________

Type of Conference: _______________________________________________________




(choosing a topic, storytelling, drafting, revising, editing, publishing)

Issues Discussed: ___________________________________________________________
_________________________________________________________________

Follow-up: __________________________________________________________________
_________________________________________________________________

____________________________________________________________________________
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RATING SCALE OF LISTENING AND SPEAKING
	NAME:
	DATE:

	LISTENING AND SPEAKING
	NOT YET
	SOMETIMES
	FREQUENTLY

	The Child:
	
	
	

	· communicates needs to peers and adults
	
	
	

	· shares ideas and feelings
	
	
	

	· uses language rather than physical means to solve problems
	
	
	

	· listens and responds to others in a variety of contexts (takes turns speaking in a group; gives speaker attention)
	
	
	

	· when speaking, is aware of the needs of the listener
	
	
	

	· asks questions for clarification
	
	
	

	· when speaking, is easily understood
	
	
	

	· follows simple directions and responds appropriately
	
	
	

	· responds appropriately to questions and discussions
	
	
	

	· responds orally to language seen or heard (stories, poems, information)
	
	
	

	· uses language to connect new experiences with what he or she knows (chants, plays with language)
	
	
	

	· demonstrates awareness of individual sounds and sound patterns in language (rhyme, alliteration)
	
	
	

	· uses gestures, tone of voice, and other non-verbal means to communicate effectively
	
	
	

	· describes objects using language of size, colour, shape, and function
	
	
	

	· uses language to describe, explain, and compare
	
	
	

	· uses language to predict
	
	
	

	· uses story language, e.g., in dramatic play, to retell, to create own stories
	
	
	


Taken from:  Effective Elementary Assessment and Evaluation Classroom Practices
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INQUIRY CHECKLIST

Name: _______________________________________________________________

	Does the child…
	Date or Situation

	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?
	
	
	
	

	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?
	
	
	
	

	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?
	
	
	
	

	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
	
	
	
	

	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?
	
	
	
	

	ANALYZE

· state what he/she has discovered?

· give explanation of what something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?
	
	
	
	

	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?
· discuss what he/she learned and liked about his/her work?
	
	
	
	


This checklist could be used in learning centres in science or mathematics.
Taken from:  Effective Elementary Assessment and Evaluation Classroom Practices


3.13
DESIGNING AN INVESTIGATION:  CHECKLIST
	CRITERIA
	EVIDENCE

Yes or No
	COMMENTS

	· There is a clear statement of the problem.
	
	

	· The design states a hypothesis and a prediction.
	
	

	· The methods and procedures follow a logical structure.
	
	

	· The procedure is clearly stated so that someone else could conduct the same investigation.
	
	

	· A complete list of materials needed is provided.
	
	

	· Variables are clearly identified.
	
	

	· The design allows for the dependent variable to be measured accurately.
	
	

	· The design recognizes safety concerns and takes precautions.
	
	

	· Accurate measurements using the metric system are evident.
	
	

	· Possible sources of errors are detected and discussed.
	
	

	· Strategies for repeated trials and measurements are evident.
	
	

	· The design makes systematic observations and record details.
	
	

	· Diagrams are neat and fully labelled.
	
	

	· All data are included and organized in an appropriate way (tables, graphs, etc.)
	
	

	· The design analyzes problems and assesses data.
	
	

	· The design states findings clearly.
	
	

	· The design reports findings accurately OR reports a failed experiment.
	
	

	· The design uses reference materials to support findings and conclusions.
	
	

	· The design poses questions for further consideration.
	
	

	· The design uses the conventions of language and scientific inquiry to communicate effectively.
	
	

	· The design presents a well-organized report.
	
	


Taken from:  Effective Elementary Assessment and Evaluation Classroom Practices
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INQUIRY CHECKLIST
DATE OR SITUATION:  ______________________________

	NAME:
	NAME:
	NAME:
	NAME:
	NAME:

	Does this child…
	Does this child…
	Does this child…
	Does this child…
	Does this child…

	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?
	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?
	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?
	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?
	EXPLORE

· manipulate the materials?

· use his/her senses to explore with materials?

· try different things?

· have a sense of play with the materials?

· say “I’m going to try…”?

	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?
	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?
	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?
	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?
	CREATE

· put objects together to build a new object?

· tell what he/she is creating?

· have a sense of order to his/her play/work?

	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?
	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?
	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?
	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?
	QUESTION

· ask questions of self or others?

· have a sense of surprise about what happens?

· ask “I wonder if…”?

	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
	PREDICT

· make a prediction about what will happen?

· give a reason for his/her prediction?
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	NAME:
	NAME:
	NAME:
	NAME:
	NAME:

	Does this child…
	Does this child…
	Does this child…
	Does this child…
	Does this child…

	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?
	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?
	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?
	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?
	ATTEMPT

· have a plan?

· collect needed materials?

· explain what he/she is looking for?

· demonstrate/clarify what he/she has discovered so far?

· gather information or data?

	ANALYZE

· state what he/she has discovered?

· give explanation of why something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?
	ANALYZE

· state what he/she has discovered?

· give explanation of why something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?
	ANALYZE

· state what he/she has discovered?

· give explanation of why something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?
	ANALYZE

· state what he/she has discovered?

· give explanation of why something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?
	ANALYZE

· state what he/she has discovered?

· give explanation of why something happened the way it did?

· compare learning to a previous experience?

· relate learning to something that has happened to him/her?

· relate learning to real-life application(s)?

· tell how he/she will share his/her learning?

	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?

· discuss what he/she learned and liked about his/her work?
	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?

· discuss what he/she learned and liked about his/her work?
	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?

· discuss what he/she learned and liked about his/her work?
	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?

· discuss what he/she learned and liked about his/her work?
	REFLECT

· share his/her learning with others?

· tell what he/she would do differently?

· explain what he/she will do in the center next time?

· discuss what he/she learned and liked about his/her work?


THIS CHECKLIST SHOULD BE USED IN LEARNING CENTRES IN SCIENCE OR MATHEMATICS.
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LEARNING SKILLS ANECDOTAL RECORDS

	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:
	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:

	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:
	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:

	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:
	· Independent Work

· Initiative

· Homework Completion

· Use of Information

· Co-operation With Others

· Conflict Resolution

· Class Participation

· Problem Solving

· Goal Setting to Improve

· Student Work
	STUDENT: __________________
Anecdotal Note:
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SAY


(Personal


Communication)











WRITE


(Paper / Pencil)











Debate


Lesson


Choral Speech


Telephone Conversation


Talk Show


Musical Composition


Discussion Group


Modeling





Interview


Oral Presentation


Report (written or oral)


Conference


Audiotape


Vocabulary


Wheel





Rock Opera


Seminar


Rap Cheers





Slogan/Jingle


Scenario


Play


Monologue


Jokes/Riddles


Storyline Map


Family Crest/Tree





Questionnaire


Story


Play Script


Magazine Article


Survey


Diary


Book Review


   /Report


Document


Proclamation


A “what if” Story


Response


Picture Story








Labelling


Report


Poetry


Advice Column


Memo


Sequence Chain


Crossword Puzzle


Print Name





Newspaper Article


Group Anthology


Letter to an Editor/


  Author/Expert


Book


Myth/Legend


Manual – “How to..”


Booklet


Chart


Diagram








Skit


Prototype


Puppet Show


Demonstration


Slide Show


Role Play


PowerPoint


 Presentation





Book Talk


Chant


Circle of Stories


Reading Buddies


Reader’s Theatre


Storytelling


Song


Rock Opera


Listening Centre














Simulation


Computer 


  Program


Game


Audio/Video


  Tape


CD ROM


News


  Program





Performance


Overheads


Docudrama


Literature


  Circles


Invention


Trial


Word Game


Game Show


Portfolio


Oral Sharing





Artifact


Map


Costumes


Photo Essay


Cartoon or Comic Strip


Sculpture


Project Cube(s)


Diorama





Photographs


Blueprint


Web 


Learning Centre


Collection


Mural Construction


Illustration


Matrices





Speeches


Conference


Play-by-Play


Experiment


Oral Story Telling





Poster


Scrapbook


Advertisement


Scroll


Book Cover


Manual





Banner


Filmstrip


Flipbook


Panorama


Memory Box


Hit Parade





Timeline/


  Machine


Jigsaw Puzzle


Brochure


Placement


Recipe


Pamphlet





Jewellery


Game


Claytiles /


  Figurines


Cooking


Collage


Puppets


Sand and Water


Tables





Pantomime


Display


Artistic Creation


Model


Storyboard





Mobile


Masks


Maze





DO


(Performance)








