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Unit Lessons: How will assessment and instruction be organized for learning?  Approx.  
Duration  

Lesson 1  By the end of the lesson, students will be able to:  
•  express the thoughts and feelings of a character  
•  

   
Students activate prior knowledge about familiar fairy tales and the 
conventions of tableau and role.   
Students listen to various versions of the story of The Three Little Pigs 
and retell one version.  

Checkpoint 1
90 min.  

Lesson 2  By the end of the lesson, students will be able to:  
• create an imaginary setting indicating time and place  
• look at classmate's work and tell what they liked about their 

work, what the piece reminds them of, and how you think they 
might improve it,    

•  

   
Students explore the conventions of tableau, creating an imaginary 
setting and writing in role.  

checkpoint 2 
   
  75 min.  
   
   
   

Lesson 3  By the end of the lesson, students will be able to:  
•  
• create a story, in and out of role, with other group members  
• describe how a character thinks of him/herself and what other 

people think of that character   
 

   
Students engage in a whole group role play in and out of role and 
brainstorm answers to key questions. Students reflect on the dramatic 
action of the role play through the convention of role on the wall.  

checkpoint  
3,  
   
90 min.   

Lesson 4  

By the end of the lesson, students will be able to:  
• express the thoughts, feelings of actions of a different character  
• make relevant choices when creating a dramatic piece?  
•  

   
Students play a communication game and discuss communication 
breakdown and rumour.  As a whole class, they create and perform an 
original chant.    

checkpoint 4 
60 min.  

Lesson 5    
By the end of the lesson, students will be able to:  

• plan and shape a performance piece;  
• create a story, in and out of role, with other group members   

checkpoint 5 
200 min.  



Draft Unit: Drama, Grade 3  

Early unedited draft from writers  (overview) – Sept 2008 6

• communicate the thoughts and feelings of various characters  
• make connections by describing what the drama piece reminds me 

of   
•  

•  

   

Students culminate their learning by creating and presenting a 
performance piece that brings resolution to the newly created story.  
   
Students reflect on (make connections, asking questions, making 
inferences, assessing)  each others' work through writing and drawing in 
a journal.   
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Lesson Title: Activating Prior Knowledge/Introducing the Culminating Task  

Critical Thinking  
What can we learn from stories?  
How does taking on roles in drama help us to see what someone else is thinking or feeling?  
What do I need to know about a character in order to understand and play this character?   
Curriculum Expectations  Learning Goals  

 SPECIFIC EXPECTATIONS    
 1.1 engage in dramatic play and role play, with a 
focus on exploring themes, ideas, characters, and 
issues from imagination or in stories from diverse 
communities and social situations  

By the end of the lesson, students will be able 
to:  

• express the thoughts and feelings of a 
character  

•  

   
I can explain the thoughts and feelings of a 
character.  

Context  

Prior Knowledge,  Skills & Terminology  
   
Statues  
Tableau  
Fairy Tales  
Character  
Retell  
   

 
 
 
 
 
 
 
 
 
Accommodations/Modifications:  

• grouping of students with varied 
abilities to allow for peer support,  

• additional guided practice,  
• simplified language or visuals,  
• building background knowledge for 

ELL students,  
• using ICT capabilities for 

brainstorming (ie. Smart Ideas, 
Inspiration)  

Instructional 
and 
Assessment 
Strategies  
Gradual release 
of responsibility, 
Turn and talk,  
Questioning, Co-
constructing 
criteria, 
Feedback,   
Observation,  
Conferencing, 
Peer 
assessment, Self 
assessment, Exit 
cards  
   
Literacy 
Strategies  
Making 
connections, 
Inferring  
   
Assessment 
Tools  
checklist, 
anecdotal 
records  

Resources  
 
Possible Versions of The Three Little Pigs 

• Claverie, Jean. The Three Little 
Pigs  

• Rounds, Glen, Three Little Pigs 
and the Big Bad Wolf  

• Lowell, Susan. The Three Little 
Javelinas  

• Celsi, Teresa. The Fourth Little 
Pig  

• Jon Scieszka's The True Story of 
the 3 Little Pigs  

• Eugene Trivizas' The Three Little 
Wolves and the Big Bad Pig.  

• http://www.surlalunefairytales.co
m/threepigs/other.html  this 
website has various cultural 
versions of the story.  

• http://storynory.com/2008/02/25/th
e-three-little-pigs-2/ - audio 
version of story  

• http://www.pitt.edu/~dash/type012
4.html  various cultural versions 

 
   
   

http://www.surlalunefairytales.com/threepigs/other.html
http://www.surlalunefairytales.com/threepigs/other.html
http://storynory.com/2008/02/25/the-three-little-pigs-2/
http://storynory.com/2008/02/25/the-three-little-pigs-2/
http://www.pitt.edu/%7Edash/type0124.html
http://www.pitt.edu/%7Edash/type0124.html
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   Materials:  
CD Player  
Various Music 
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Lesson Title: Lesson 2   Creating the Pigs' Lives  

Critical Thinking  
Students explore the convention of tableau, creating an imaginary setting and writing in role. 
 

Curriculum Expectations  Learning Goals  

Overall Expectations  
1. Creating and Presenting: apply the creative 
process (see page xx) to dramatic play and process 
drama, using elements and conventions of drama 
to communicate feelings, ideas, and stories;   
   
SPECIFIC EXPECTATIONS    
 1.1 engage in dramatic play and role play, with a 
focus on exploring themes, ideas, characters, and 
issues from imagination or in stories from diverse 
communities and social situations  
   
1.2 demonstrate an understanding of how the 
elements of time and place can support the 
development of role    
   
 

By the end of the lesson, students will be able 
to:  

• create an imaginary setting indicating time 
and place  

• look at classmate's work and tell what they 
liked about their work, what the piece 
reminds them of, and how you think they 
might improve it  

•  

   

Context  

Prior Knowledge & Skills, Terminology  
• role play  
• tableau  
• writing in role  
• postcard form  
•  

 
 
 
   
 
 
Accommodations/Modifications  

Instructional 
and 
Assessment 
Strategies  
Literacy 
Strategies  
Peer 
Assessment 
 
 
 
Assessment 
Tools  
checklist  

Resources  
Postcard checklist  
Teacher in role script  
   
   
 
 
Materials  
Blank File Cards (for Postcards)  
Examples of different postcards 
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Teaching and Learning  

Lesson Component  Hyperlinks  

Minds On (Elicit & Engage) Approx. Time (10 min)  

Whole Class - Teacher in Role/Whole Group Role Play:  Setting the 
Stage  
Go in role as the Pigs' mother.  Tell the students, in role as her pigs, that it is 
their time to go off into the world and make new homes for 
themselves. Wish them well, and ask them to keep in touch through 
postcards. Ask, in role, where would you like to live? Are you planning to 
live alone?  What will you do for fun?  What job do you imagine you will be 
doing? Are excited by this?  Who will you turn to if you get in trouble?  
   
Remind students about the rules of role play:  

• You can choose to speak in role, but make sure you let others talk  
• You can choose to be in role but not speak.  
• You may not go out of role (make comments on each others words, 

be silly)  
• Add on to others' ideas, do not contradict each others' ideas.  
•  

   
 
Assessment 'Look Fors': During the role play, observe:  

•  
• who is engaged in the role play (speaking in role, listening to others, 

looking at the speakers);  
• who is maintaining role (speaking in role) or who steps out of role  
• who is able to build on other ideas (not contradicting information 

given, adding to a previous idea given by a student)  
• who is adding relevant information  
•  

   
After the role play has finished, debrief the role play by asking what worked 
and what did not work?  Ask, when someone speaks out of role, how did that 
change our role play?  How did it make you feel? If we could do the role 
play over again, what would you change? (Note: Make sure that students 
names are NOT used in the debrief.  Keep it general). It is important to take 
the time to do this debrief as this is a great opportunity for students to self 
and peer assess and learn the skills of role playing. Together, generate a list 
of what an effective role play looks like (make sure to include the 
assessment 'look fors' above) and post it.  
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Whole Class Visualization  
Take students through a visualization exercise where they will find a place 
for their home and build it.  
Example:  You are walking through the forest or maybe the jungle, or in the 
ocean or in space and you are looking for that perfect spot to build your 
home. You finally see it and you start to imagine what your home looks like.  
Does your home have four walls? Is it in a tree? Is it build on the water?  
Where do the windows face? etc. 
   
Action! (Explore & Explain) Approx. Time (min)  

Individual - Creating Setting (Time and Place)  and statues  
Send students to their own space in a cleared classroom and have them 
'build' their homes (no props are necessary, students can use their 
imaginations).  Finally have students freeze in a position that shows the 
setting of their new home, and what they would be doing in their new home. 
   
Students may be reminded to refer to the charts about tableau (xx).  
   
   
Whole Class/Half Class - Peer Assessment:  Divide the class in half and 
have one half take a gallery walk of the homes of their classmates.  Switch.  
As the following guiding questions:  Which home did you really like?  What 
made you like it?  What did that student do with his/her body to show you 
where they were? What does it remind you of?  
   
   
 
Individual - Writing in Role  
Students will then write/draw a postcard in role as a pig (the post card is to 
their mother) of their new homes describing their new lives.  
  
 

 

Consolidation (Elaborate, Evaluate ???? change this, Extend) Approx. Time (10min)  

   
Pairs/Small groups/Whole Class -Peer Assessment: Students will share 
their postcards with a partner, in small groups or with the whole class. Have 
students give oral feedback to one another about how clearly they can 
imagine the time and place depicted in the postcard.(Post checklist on board 
for students to use)  
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Checklist for Postcard:  
My postcard...  

• includes a salutation (Dear Mom)  
• includes a clear description of my new home (what it looks like, 

smells like, feels like, sounds like, what it is made of, where it is 
located)  

• includes a picture of my home on front of the card  
• includes activities I like to do in my new home 

 
•  

 Whole group  - Teacher in Role  
Go in role as a pig from a neighbouring forest.  The entire class will be in 
role as pigs.   This role work introduces the idea of rumours and that all 
information cannot be trusted.    This sets the stage for the development of 
the drama.   
   
I am calling this secret meeting with all of you pigs and piglets in the area 
to let you know about something very important.  I heard from a friend of 
a friend who heard from their cousin's, mother's that there is a nasty wolf 
lurking around and he is extremely dangerous.  We believe he actually eats 
pigs. AVOID THE WOLF AT ALL COST.  DO NOT LET HIM INTO 
YOUR HOME.!!!!!!!!!!  
   
(bridge to next lesson)  
 
 

Next Steps  
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Lesson 3 Title: Creating the Wolf's Life 
 
Critical Thinking  
Students engage in a whole group role play and out of role, brainstorm answers to key questions. 
Students reflect on the dramatic action of the role play through the convention of role on the wall. 
 

Curriculum Expectations  Learning Goals  

SPECIFIC EXPECTATIONS    
 1.1 engage in dramatic play and role play, with a 
focus on exploring themes, ideas, characters, and 
issues from imagination or in stories from diverse 
communities and social situations  
     
1.3 plan and shape the direction of a dramatic play 
or role play by building on their own and others’ 
ideas, both in and out of role  
   
   
 3.2 demonstrate an awareness of ideas and 
emotions expressed in drama works from a variety 
of times, places, and communities  
 
   

By the end of the lesson, students will be able 
to:  
 
 
create a story, in and out of role,   with other 
group members  
describe how a character thinks of him/herself and 
what other people think of that character   
   

•    
   

Context  

Prior Knowledge & Skills  
   
Role  
Questioning Skills  
Hot Seating  
Role on the Wall  
 
 
 
 
 
 
 
 
 
 
 
Accommodations/Modifications  

Instructional 
and 
Assessment 
Strategies  
Literacy 
Strategies  
   
Listen  
Observe  
Oral Feedback  
Anecdotal Notes
 
 
 
 
 
 
 
 
 
Assessment 

Resources  
Copy of the Letter  
 
 
 
 
 
 
 
 
 
 
 
Materials  
Wolf Outline  
Marker  
Masking Tape  
Chair  
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Teaching and Learning  

Lesson Component  Hyperlinks  

Minds On (Elicit & Engage) Approx. Time (30 min)  

Whole Group - Teacher in Role  
Go in role as the wolf's mother. Ask for help from the students who are in 
role as other animals of the forest.  Explain that you, in role as Mother wolf, 
 has lost her reading glasses and needs the animals to read the following 
letter that was left by her son the wolf.  
   
Sample Letter  
 
 Dear Mom,  
    I just wanted you to know that I have had to move once again.  It 
seems like wherever I go the same thing keeps happening. I think this time I 
might just disappear for good!!  Then they will all be happy.  
                                   Love Your Son  

 

   
 
 

  
 
   

 

Action! (Explore & Explain) Approx. Time (20 min)  

Whole Group - Brainstorming, Hot Seating  
   
Out of role, students brainstorm who might be able to give more information 
about the wolf. E.g., wolf's teacher, best friend, hockey coach, babysitter 
etc...  
The students will then brainstorm questions to ask these characters. E.g., 
How long have you known the wolf?  Did he have problems making friends? 
etc.. Write these questions on chart paper for reference.  
Invite three students to volunteer to be hot seated as one of the characters 
listed above. Students will hot seat these characters.  
   
Explain that during this activity, students must understand that in order to 
collaboratively build a consistent story, new ideas can be added but previous 
ideas can not be contradicted. E.g. If one student says the wolf is wearing a 
red shirt, another student cannot say he is wearing a green shirt. Questions 
need to seek out relevant information that builds that story. E.g. Did the wolf 
have problems making friends? is a relevant, but Did the wolf like to eat 
peanut butter does not add any important information about the wolf's life.  
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Assessment: During the hot seating activity, observe who is actively 
participating and who is not engaged. Notice who can build on others' ideas, 
and who has difficulty keeping the storyline straight. Observe the questions 
the students are asking in terms of originality,  repetition, and relevancy.  
Make anecdotal notes about observations. If a student does not meet the 
learning goals, meet with the student to try and find out why (e.g. perhaps 
the student is too shy to want to speak out loud or has language issues 
(ELL).  Offer an alternative way to create the story of the wolf. e.g. by 
having the student write/draw in role using the voice of the friend, or teacher 
etc.  
   
If students are consistently not participating, make sure. first of all, that they 
feel free to take risks (i.e. not put on the spot, not asked to perform without 
volunteering to do so.) This means structuring the class so that students are 
encouraged to take risks and that students have multiple ways to show their 
understanding. For example,  
you might partner not participating students with strong students.  You might 
change the whole group brainstorming to include partner brainstorming so 
that the work is less threatening.  
  
 
  
   
Consolidation (Elaborate, Evaluate, Extend) Approx. Time (20 min)  

Whole Group - Role on the Wall  
Teacher draws an outline of a wolf on chart paper. Students will call out 
words to be written on the paper.  On the outside of the outline, write the 
words or phrases that students come up with that describe the wolf's 
character as others see him. On the inside of the outline write out words or 
phrases that students call out about how the wolf would describe himself. 
Post this role on the wall in the class for reference.  
   
Assessment: Observe and listen to student contributions. Prompt students not 
participating by asking them questions in and out of role.  Take anecdotal 
notes when necessary.  

 

Next Steps  
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Lesson 4 Title: Creating A Chant  

Critical Thinking  
 
Students play a communication game and discuss communication breakdown and rumour.  As a 
whole class, they create and perform an original chant.   
   

Curriculum Expectations  Learning Goals  

   
1.3 plan and shape the direction of a dramatic play 
or role play by building on their own and others’ 
ideas, both in and out of role  
   
1.4 communicate feelings and ideas to a familiar 
audience (e.g., classmates) using audio, visual, 
and/or technological aids to support or enhance 
their drama work  
    
.   
 3.2 demonstrate an awareness of ideas and 
emotions expressed in drama works from a variety 
of times, places, and communities  
   
 
 
 
 
 
 
 
 
 
 
 

 

By the end of the lesson, students will be able 
to:  

•  
•  

•  

• express the thoughts, feelings of actions of 
a different character  

• make relevant choices when creating a 
dramatic piece?  

•  

Context  

Prior Knowledge, Skills & Terminology  
   
Chanting  
Rhythm  
   
Accommodations/Modifications  

Instructional 
and 
Assessment 
Strategies  
Literacy 
Strategies  
   
Teacher  
Observation  

Resources  
   
Chanting Examples  
Broken Telephone Phrases  
   
Materials  
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Assessment 
Tools  
   
Chanting 
checklist  
   
Chanting 
Performance  
Checklist  

Chart paper  
Markers  
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Teaching and Learning  

Lesson Component  Hyperlinks  

Minds On (Elicit & Engage) Approx. Time (15min)  

Whole Class -   Broken Telephone  
Play the game Broken Telephone with a familiar  expression. E.g., The early 
bird gets the worm etc... Discuss how and why the message changed.  
   
Assessment Check for understanding of the meaning of communication 
breakdown by listening and asking questions.  
E.g. "What was difficult about this exercise?"  
"  Can anyone think of a time when this happened to you? "  
   

 

Action! (Explore & Explain) Approx. Time (20 min)  

Whole Class  - Chanting and Brainstorming 
Chant with the class the following lines from the story.   
   
Little Pig, Little Pig  
Let Me In  
Not By the Hair  
Of My Chinny Chin Chin  
   
Tell the students that this might not be the original words that the wolf and 
pigs spoke. Explain that just like in Broken Telephone, words and meaning 
change over repeated tellings. Rumours can be started this way.  
   
Brainstorm with the students why people knock on people's door?  E.g., to 
ask to play, to ask for help, to borrow something, to sell something etc... 
Generate ideas as to why the wolf might have been knocking on the pigs' 
door.  Record on chart paper.  
    

 

Consolidation (Elaborate, Evaluate, Extend) Approx. Time (min)  

   
Whole Class - Creating a chant  
   
As a whole class, create a new chant based on these recorded ideas.  
   
Example One  
Little Pig, Little Pig  
Come and Play  
I'm, All Alone  
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It's A Beautiful Day  
   
Example Two  
Little Pig Little Pig  
Buy Some Candy  
It Is Yummy  
In Your Tummy  
   
Practise the chant together experimenting with volume, tempo and groupings 
etc.. to enhance the meaning of the chant. Make sure that the Chant Creation 
Checklist and Performance Checklist are posted during the creative process. 
   
Assessment: Observe participation and encourage quiet/non 
participating students to participate by having them create and add clapping 
rhythms and gestures to clarify the meaning of the chant.  
   
Chant Creation Checklist  
My chant...  

• is 4 lines long  
• has a rhyming scheme  
• has a rhythmical pattern  
• tells a story  
•  

   
Chant Performance Checklist -  
The performance includes:  

• volume changes (soft and loud)  
• tempo changes (fast and slow)  
• different groupings of speakers  
• a rhythmic clapping pattern  
• clear articulation of words  
•  

 
   
Next Steps  

 

If time permits,  have students in small groups create original chants.  Share 
these as a whole group.   
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Lesson 5 Title: Culminating Activity  
Critical Thinking  
Students culminate their learning by creating and presenting a performance piece that brings 
resolution to the newly created story.  
Curriculum Expectations  Learning Goals  

 
SPECIFIC EXPECTATIONS    
 1.1 engage in dramatic play and role play, with a 
focus on exploring themes, ideas, characters, and 
issues from imagination or in stories from diverse 
communities and social situations  
   
1.2 demonstrate an understanding of how the 
elements of time and place can support the 
development of role  
   
1.3 plan and shape the direction of a dramatic play 
or role play by building on their own and others’ 
ideas, both in and out of role  
   
1.4 communicate feelings and ideas to a familiar 
audience (e.g., classmates) using audio, visual, 
and/or technological aids to support or enhance 
their drama work  
    
2.1 express thoughts, feelings, and ideas about a 
variety of drama experiences and performances  
   

 
   

By the end of the lesson, students will be able 
to:  

• plan and shape a performance piece;  
•  

 
create a story, in and out of role, with other group 
members   
communicate the thoughts and feelings of various 
characters  
make connections by describing what the drama 
piece reminds me of   
   
   
   

Context  

Skills, Knowledge and Terminology  

• Creative Process  
• Tableau  
• Role  
• Chanting  
•  

Instructional 
and 
Assessment  
Strategies  
Peer 
Assessment  
   
Side-coaching  
 
Assessment 
Tools  
peer assessment 
template  
   
tableau checklist 
   
chant checklist  

Resources (optional)  
• CD player  
• a variety of music  
• camcorder  
•  

   
 
 
 
 
 
   
 
Materials  

• Wanted Poster  
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rubric  

• blank chart paper and markers 
 

•  
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Teaching and Learning  

Lesson Component  Hyperlinks  

Minds On (Elicit & Engage) Approx. Time ( 5 min)  

Note:  This lesson scaffolds the work of the previous lessons.    
   
Whole Group -  Teacher in Role - Whole Group Role Play - developing 
the story   
Go into role as the wolf's mother. Students will be in role as various forest 
animals.  Remind students once again about the rules of role play (from 
Lesson 2)  
 
You can choose to speak in role, but make sure you let others talk  
You can choose to be in role but not speak.  
You may not go out of role (make comments on each others words, be silly) 
Add on to others' ideas, do not contradict each others' ideas.  
   
"My Forest Friends...  Thank all of you for agreeing  to meet me in the 
meadow this morning.  I am sure that you have all seen the Wanted 
Posters posted all over the forest of my son, the wolf.  (show the poster to 
students)   
   
(Poster)   

Wanted For Questioning  
Big Bad Wolf  

(teacher insert a picture of a wolf here)  
He has been seen lurking around the forest at night 
howling at the moon.  
If you have any information, contact Bear.  
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I am not sure what he is being accused of.  I am afraid for him. I don't 
know where he is. I haven't seen him in weeks. I need your help to find the 
truth. " Have any of you seen my son?  Have any of you heard him 
howling at night?  What information do you have?  Are any of you friends 
with him?  Has anyone spoken to him?  He is staying with one of you?  I 
appreciate any help you might give me.  
Students, in role, give information as to what might have happened.Continue 
the role play as students generate ideas, thoughts and feelings.  
   
Make sure your generated list of the 'look fors' for effective role play are 
posted and referred to (created in  Lesson 2)  
   
Assessment: During the role play, observe:  

•  
• who is engaged in the role play (speaking in role, listening to others, 

looking at the speakers);  
• who is maintaining role (speaking in role) or who steps out of role  
• who is able to build on other ideas (not contradicting information 

given, adding to a previous idea given by a student)  
• who is adding relevant information  
•  

   
After the role play has finished, debrief the role play by asking what worked 
and what did not work?  Ask, when someone speaks out of role, how did that 
change our role play?  How did it make you feel? If we could do the role 
play over again, what would you change? (Note: Make sure that students 
names are NOT used in the debrief.  Keep it general). It is important to take 
the time to do this debrief as this is a great opportunity for students to self 
and peer assess and learn the skills of role playing. 
Action! (Explore & Explain) Approx. Time (90 min)  

Small Group - Culminating Activity  

Divide the students into groups of 4 or 5. Each group's task is to create a 
performance piece that shows the truth about the wolf  and gives closure to 
the story, in other words, shows what the wolf has or has not done and why 
he is being questioned.     
   

Structure for Performance Piece:  
Explain to students that this piece has to show their groups interpretation of 
what really happened.   It must include: (post this on the board)  

• a  tableau at the beginning and end of the piece;  
•  
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• a short role play (1 minute): the purpose of the role play component 
is to clearly show what the wolf's intent was when he knocked at the 
pigs door, was seen around the pigs' homes and why he was howling 
at the moon;  

• a chant (based on the model from lesson 5): This poem must reflect 
the plot of the role play;  

• optional:  audio/ visual/ technology where appropriate;  
• optional: another component to the piece such as a dance or work of 

art.  
•  

   
Note: You will need to model the following creative process to support 
students in the successful creation of a performance piece.  
   
Creative Process (Share this with students)  
Stage 1  Imagine/Generate  
Have students brainstorm some possible scenarios as to what really 
happened to the wolf. Possible scenarios that students might come up with 
are:  

•  
• the wolf did eat some pigs and needs to go to jail for his crime, he 

was howling with satisfaction at having eaten a good meal;  
• the wolf was selling candy door to door to save money for a bike, and 

was howling because he had not made much money yet;  
• he was knocking at the pig's door because he was afraid of a hunter 

that was chasing him and he needed a safe place to hide, his howling 
was a show of fear   

• the pigs had stolen the wolf's basketball and he was going to their 
homes to retrieve it. etc...) He was howling out of anger.  

•  
   
Stage 2  Plan/Focus  
The students must commit to one of the brainstormed ideas to flesh out in the 
performance piece. They then  improvise possibilities for the role play and 
plan out a chant using the template provided in Lesson 5.  
   
Stage 3 Produce Preliminary Work  
Students create a first draft of the work.  
 
Encourage students to make smooth transitions between the different 
components so that the piece looks like:  

•  a tableau that brings to life the role play;   
• a role play  that clearly shows what the wolf's intent was when he 

knocked at the pigs' doors, was seen 'lurking about' the pigs'  homes 
and was heard howling at the moon;  

• a chant performed somewhere within the performance piece;  
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• a frozen tableau to end the performance piece.  
•  

   
   
Consolidation (Elaborate, Evaluate, Extend) Approx. Time (90 min)  

 
Stage 4 Revise and Refine  
When students have a 'first draft' of their performance piece ready, pair them 
up with another group to share. Group A presents for Group B.  Group B 
completes a peer assessment together outlining what Group A did well and 
areas for improvement.  Switch. Based on the feedback provided, students 
modify and shape their performance pieces.  
   
 
Peer Assessment Template  
   
1) The piece we saw included:  
   

•  a tableau at the beginning and end  
• a chant/poem  
• a short role play  
•  

   

2) After watching your piece, we think this is what happened to the  
wolf______________________________________________________  
3) We liked it when__________________________________________  
4) One thing you could choose to work on is_______________________  
5) This work reminded us of
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Based on the feedback provided, students modify and shape their 
performance pieces.  
   
 
Stage 5 Present/Perform/Share  
Students perform their pieces in front of the whole class.  Be sure to go over 
the following presentation expectations with the students:  

• audience responsibilities - Ask what  a good audience looks and 
sounds like? (quiet, hands folded in laps, eyes on the actors, clapping 
at the end)  

• performance space - Make sure that the actors have the opportunity to 
perform in the performance space (even if it is just at the front of the 
classroom)   

• performance skills - Remind students that they should not put their 
backs to the audience, that they need to speak loudly and clearly, that 
their gestures must be larger than life, and that they need to stay in 
role.  Remind students to keep the drama moving even if something 
unexpected happens.  

•  
   
   
Evaluation:  
Before the creative process begins the students need to know what the 
culminating activity will be. Create the first column of a rubric with the 
students that  includes learning goals and the criteria from the various 
checklists. Complete the rubric and use it for a final evaluation of the 
culminating task.   
    
Assessment:  
During the creative process, side coach (going around from group to group 
and providing verbal feedback). Provide feedback to students to support 
them as needed. Encourage students to refer to posted checklists and 
templates to better understand their success criteria.  
   
e.g.  
"Is there anything missing in your work that is on the checklist (refer to 
chart on wall)?"  
   
"I can't see your faces, be sure to face the audience".  
   
"I am not clear on what is happening in this section.  Can you think of 
another way to show me what is happening?"  
   
"I can hear two voices at this point in your work. Is that your intention or do 

t l i h d t ti "
Next Steps  
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Individual - Reflective Journal Entry - Writing/drawing  

Students independently will reflect on the characters and action in the drama 
pieces just completed.  Ask, is there another story, character, movie or TV 
show that reminds you of the story we just created? Write/draw your 
thoughts and feelings in a journal.  

   

Assessment:  Make anecdotal comments in students' journals about the type 
of connections the students have made.Prompt students with questions to 
deepen their answers if necessary. 

 

 
 




